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Strategic Goal 1 

To lead our community in the provision of a school culture that reflects our vision and ARCH values, thereby engaging all 
students to strive for success in their learning 

 
Annual Target 1.1 

Develop a relational learning culture across the GHS community 
 
Successes 
Overall, we have had a reduction in stand down data (127 in 2023 vs 105 in 2024 vs 82 in 2025) and a reduction in incidents involving fighting/assault. 
Restorative practice has become embedded and it is particularly pleasing to hear that common language being used in our junior school.   Our PB4L team 
has adapted some of the language used in our systems to better reflect a relational learning culture.   
 
In terms of staffing our Middle leadership group has been a good platform which has given people confidence to take that next step in their leadership 
journey. This has been evidenced by many internal roles going to those participating in this group. 
 
Using the funding from the Resilience to Organised Crime in Communities we have added a transition and hauora roles to our pastoral team.  This has 
improved the pathways for our vulnerable learners including those in Alternative Education, Active Learners, and mainstream education. It was really 
pleasing to see five of our Alternative Education students attend the Foundation course at Polytech and achieve NCEA Level 2 this year.  
 
We have had a systematic review and then development of our Supported Learning Department. For example, using visual portfolios is just one example 
of change that has led to our whānau feeding back positive outcomes. 

 
Challenges 
We still have a large number of  low level negative classroom behaviours which is evidenced by our removal from class data. This leads to poor continuity of 
learning for these students and difficulty for the teachers.   While stand downs have decreased significantly, we had four suspensions this year. Three of 
these were students who had multiple interventions from the school and community. However, one student was not someone we had dealt with in the 
pastoral space. This has led to some work around how we identify and then support learners who don’t come to our attention early for negative behaviours.   
 
We have a number of new staff joining from other contexts and at different times of the year makes it difficult to deliver an effective induction programme 
and this is something we need to look at in 2026.  

 
Next Steps 

●​ A more systematic approach to staff induction that includes more time for looking at Restorative and PB4L processes.  
●​ Continue to develop our approaches to a culture of positive attitudes towards difference.  
●​ Pilot the Ross Greene approach to collaborative problem solving. This aligns with some of the work primary schools are doing as well as RTLB. 
●​ Develop the role of student leaders to support Y9 transition. This will include peer support as well as other forms of in-class support.  
●​ Develop the Ako Hub to support students who have been removed from class alongside other learners who are struggling to engage.  
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Annual Target 1.2:  
Continue to develop and implement a plan to improve engagement and attendance. 

 
Successes 
Key successes include the expansion of the Electives program, fostering stronger connections between students and staff, and the positive community 
response to the new attendance reward system, "Attendance Stars". Extensive engagement programs, such as the Enriching Local Curriculum (ELC), 
continued to thrive through collaboration with external partners, and four students from Alternative Education successfully transitioned to the TPP 
Foundation course. 
 
Year 11 attendance v achievement data showing direct correlation - 
right.  This information has been and will continue to be shared out 
repeatedly with our community in 2026. 
 
Everyday Matters reports: Data comparison between 2025 and 2024 
is linked HERE. Summary points are provided below: 
Term 1: 2025 showed a general trend toward slightly lower overall 
presence and higher unjustified absence in 2025 compared to the 
equivalent terms in 2024. 
Term 2 2025 showed a significant deterioration in regular 
attendance and a substantial increase in chronic and moderate 
absence. 
Term 3 2025 showed improvement in regular attendance and a 
reduction in both irregular and moderate absence categories: 
 
Challenges 
Major challenges include the initial decline in regular attendance despite intervention efforts. Funding for the kaiāwhina role has stopped in its current 
form.  
Next Steps 
Continue to develop attendance strategy into 2026. Specifically: 

●​ Effectively implement STAR resources to improve attendance. 
●​ Integrate the attendance service change of provider. 
●​ Improve communications around attendance expectations. 
●​ Make better use of provided resources to flag attendance. 
●​ Improve monitoring of attendance. 
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Annual Target 1.3  
Refine and improve our  junior curriculum and adapt to the NZ Curriculum Refresh ensuring that it strengthens our relational 

learning culture. 
 
Our purpose is to provide an engaging junior curriculum that enables all students to make excellent academic progress.  Continuing to integrate areas of 
learning to make learning pathways cohesive across the departments whilst also ensuring that our students develop the key skills needed for success at 
NCEA.  
 

 Year 9 Term 1 Week 7 Year 9 Term 4 Week 7 Year 10 Term 1  Week 7 Year 10  Term 4 Week 7 

Average Weekly Note Score 3.284 3.184 2.968 2.967 

Attendance - Average to Date 89% 84% 83% 80% 

Attendance -Average  unjustified absence for the 
week 

4% 8% 12% 16% 

Average Referrals in the week 0.050 0.042 0.062 0.140 

 
Successes 
The Akoranga plan has been implemented and being used and has been identified as a key document for the 2026 Annual Implementation Plan for 
increasing consistency in teaching. We have updated our values lessons to ensure that they are more relevant to seniors and Tahatu (careers). There has 
been good engagement and feedback from students regarding their cross curricular projects and events (Bonanza and Terror Nova). 
We have increased the number of extension activities available to students.  For example, we are continuing to grow our juniors participating in Science, 
Maths and English badges and taking ICAS exams.  In terms of literacy there has been the development of a core class literacy profile that was used in core 
class teacher meetings to better understand students’ reading ability. 
 
Our PLD group has designed the 2026 Lesson observation templates and PGC to be in line with ERO School Improvement Framework 
 
In terms of Term 1 and 4 our average weekly notes scores for Year 9 are 3.28 and 3.18 respectively indicating a good engagement and attitude to learning.  
These are slightly lower for Year 10 (2.96 both in term 1 and term 4) indicating that attitudes to learning are consistent but slightly less positive than year 9. 
​
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Challenges 
There were a number of challenges this year including the new Curriculum Information for 2026 implementation (English and Maths) being very late in 
term 4 with some information not available until term 1 2026.  Our schoolwide use of Learning Needs Profiles and data to monitor progress remain 
inconsistent.  Our low attendance in year 10 is definitely something that has been affecting our results.  

 
Next Steps 

●​ Develop and implement a consistent approach to academic assessment and reporting for Juniors utilising the most available curriculum updates. 
●​ Continue to update and ensure that the Akoranga Plan is utilised to ensure consistency in teaching. 

 
Numeracy 
The final 2025 Numeracy achievement was strong in both Year 11, Year 12 and Year 13. Year 11 achieved 86.9%, a 7 percentage point increase on the previous 
year’s 80%, and 13% percentage point higher than the national average of 74.5%. Boys achieved 89.9% (62/69) and girls were at 85.1% (63/74); Māori students 
performed exceptionally well at 92.3% (12/13). Year 12 remained high, reaching 94.0% overall, same as last year, and still above the national average with boys 
at 96.2% (51/53) and girls at 91.5% (43/47); Māori students achieved 80.0% (4/5).  Year 13 achievement is also near universal achievement, 96.5% which is one 
point above the national average. These results show strong senior performance, with Year 12 and 13 near universal achievement and Year 11 maintaining 
high, above national average success rates. 
 
Year 10 cohort achieved 56% Numeracy – a 15 percentage point increase on the previous year’s 42%. This is outstanding progress and clear evidence that 
the combination of early identification, strengthened teaching plans, regular practice with feedback, whānau engagement, and cross-curricular support 
has been highly effective. 
 
With continued focus, particularly on raising Māori achievement, we aim to improve the Year 10 CAA Numeracy examination to 65%. This will help us to 
reach or even exceed the National average. To improve Year 10 Numeracy outcomes in 2026 and align with the refreshed New Zealand Curriculum, the 
focus will be on early identification of students working at Level 4 and below through PAT tests and internal Numeracy diagnostics in Term 1, enabling 
immediate targeted interventions that reflect the curriculum’s emphasis on problem-solving and real-world application. 

Literacy 
The Year 11 literacy pass rate is 83.3% for 2025. This is significantly higher than previous testing would have indicated for this cohort - a very pleasing result 
and reflective of the Y11 Dean’s commitment to seeing them through. 

The Year 12  (Level 1) literacy pass rate is 93.3%. A number of students experiencing significant challenges found success in ENL212, gaining the L1 literacy 
requirement and their L2 NCEA qualification simultaneously. This represents significant work on the part of their teacher Lauren Evans and our literacy 
specialist TA, Lyn Bryan. 

Y10 pass rates are positive, with 28.9% of the cohort passing both exams, and the pass rates for Reading and Writing individually around 44%.  

Priorities for 2026 include establishing a programme of cross-curricular literacy to support the demands of the new junior curriculum, and strengthening 
interventions at L1 and L2 that have been trialled in 2025 to support literacy achievement at this level. 
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Annual Target 1.4  
Improve levels of  NCEA student achievement with a focus on Literacy and Numeracy co-requisites and endorsements.  

 
Successes 
We have improved our identification of students at risk of not achieving NCEA at the appropriate level and individual plans put into place.  We have 
successfully  used alternate pathways for Literacy and Numeracy qualifications.  Short courses were effective for students who struggled with consistent 
attendance, or engagement during the regular school year.  Collaborating with the local polytechnic on the Foundation Course to ensure that our students 
completed it with NCEA Level 2 and literacy and numeracy requirements was again very successful for our rangatahi.  
 
Challenges 
The new NCEA standards at Level 1 were challenging for staff to develop assessments and grade to the standard.  It was challenging to begin to implement 
new curricula in Maths and English at Year 9  and 10 as well as planning for full implementation of all other curriculum subjects.  Our number of NCEA 
endorsements are still not at the level we would like. 
 
Next Steps 

●​ Continue to develop a bank of student assessments to use as benchmarks. 
●​ Continue PLD for staff in how to set up assessments from the new assessment specifications and what resources are available to support them.  
●​ Arrange celebration assembly early in term 1 for NCEA success. 
●​ Implementing a timely and accurate system to ensure accurate data is recorded on KAMAR. 
●​ Better publicity around NCEA processes especially processes for authenticity and student work submission. 

NCEA Achievement 2025 
Enrollment based overall (Full GHS overall NCEA achievement report 
linked HERE including ethnicity based achievement data) 
NCEA Achievement - Endorsements  (GHS endorsements report linked 
HERE) 
NCEA Achievement - Literacy and Numeracy  (GHS LIT & NUM NCEA 
linked HERE) 
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Strategic Goal 2:   

To ensure that Māori students can enjoy success as Māori: 
●​ Ensure te reo me ōna tikanga and te ao Māori are actively practiced, promoted & prioritised within all 

aspects of the school. 
●​ Actively engage with iwi, hāpori, and whānau to develop the collective knowledge to positively transform 

Māori student outcomes. 
●​ Strive to empower ākonga to collaboratively lead their learning and to provide opportunities for ākonga to 

develop their mana and self-worth through their successes.  
●​ Change as needed to meet the intent of te Tiriti o Waitangi. 

 
Annual Target 2.1  

Implement Te Tiriti o Waitangi,  further. This is to build the capacity of Board, staff, students and whānau in tikanga, te reo and 
matauranga Māori and ensure that there are opportunities for rangatahi to develop ownership of their own development, as 

Māori, within school. 
Successes​
The use of the Hikairo schema dimensions has continued to be successful as we are embedding it across a multitude of areas including our newly 
implemented Akoranga plan which includes our observation walkthroughs.  In terms of staff we have incorporated and embedded waiaita and karakia in 
our whole staff hui. 
 
In 2024 we had a professional learning group that focussed on Puanga and Matariki including creating a board for our library.  This was completed in 2025 
and  blessed by our kaumatua. In 2025 one of our professional learning groups had a focus on aligning the school improvement plan with the Hikairo 
schema to support teacher understanding of how to honour te tiriti in our teaching practices.  This was presented to the whole with teacher commitment 
and support available.   
 
We have continued to develop our professional learning with Ngāti Waewae in conjunction with restorative practices on creating safe environments to 
enhance learning (for all students) balancing hard care and soft care (Angus Mcfarlane).  We also had professional learning around the soma nervous 
system and regulation to create safe environments to enhance learning.  This is with the idea that staff need to be regulated before they work with 
students.   
 
In terms of our whole school we were aware of previous surveys designed by GHS and Ngāti Waewae that identified our community wanting to embrace 
other cultures at our school.  Therefore, we organised a whole school junior celebration - Te Ao Whānui - to begin to develop this.   
 
In the community we have supported our local Māori around festivities such as a matariki community meal and farewell to local leaders.  We have 
incorporated these with our Level 3 food technology course.   
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In term 4 the Board, staff, PPTA and NZEI stood together to oppose the Government’s removal of the requirement for school boards to give effect to the 
Treaty of Waitangi.  We confirmed our appreciation of our relationship with Ngāti Waewae and that we are committed to te tiriti o Waitangi which informs 
our governance and decision making.  
 
Challenges 
One of our biggest challenges of 2025 was developing te reo in staff.   

●​ Some staff have begun a te reo learning journey  
●​ Many staff are ESOL and are keen to add another language to their repertoire - finding time is a challenge 

 
Next Steps 

●​ Use Hikairo Schema to create a resource on “how it looks at GHS” - each dimension to be introduced to staff  
●​ Meet with web site designers to see how we can highlight how GHS kaiako acknowledge and demonstrate commitment to te tiriti o waitangi 
●​ Working with Ngāti Waewae on creating a cultural narrative about Greymouth High School for our school website 
●​ Ensure that we have a whole school celebration for Puanga/Matariki 

 
 

 
Annual Target 2.2  

Consolidate the kaupapa Māori pathway and continue to open pathways to the learning across the whole school. 
 
Successes  
The MSA and Ngā Here Kahikatea Collaboration exemplified genuine whānaungatanga and manaakitanga, strengthening the shared pathways between 
both rōpū. The collaboration encouraged mutual understanding, supported cross-group learning, and demonstrated the positive impact of working 
together with a shared purpose.   Our kura achieved outstanding success at Te Ahurei Kapa Haka 2025, being named overall winners for the second 
consecutive year. Two rangatahi kōhine led Kapa Haka sessions with both confidence and deep cultural understanding. Their student-led approach 
empowered others to participate meaningfully, strengthened group cohesion, and enhanced engagement with te reo Māori and tikanga.  Senior Ngā Here 
Kahikatea students also excelled across a range of school sporting activities, showcasing talent, commitment, and pride in representing the kura.  Two 
rangatahi, one from Pūmanawa, demonstrated exceptional leadership throughout the year. They consistently showed initiative, guided their peers with 
confidence, and contributed to a positive and productive learning environment. Their leadership was acknowledged and highly valued.   Collaborative 
decision-making with whānau around curriculum choices ensured learning remained culturally responsive and personalised for each student. This 
partnership strengthened Ngā Here Kahikatea’s role in supporting rangatahi on their learning journeys in te reo Māori and Te Ao Māori, fostering deeper 
engagement, understanding, and participation. 

Challenges and Responses 
Ensuring kaiako and whānau were aligned in their expectations and understanding remained an ongoing challenge throughout the year. To address this, 
we made targeted adaptations to better meet the needs of rangatahi, whānau, and the wider school community. These adjustments supported stronger 
relationships, clearer processes, and more consistent communication between all parties involved in the learning journey.   Initial communication gaps 
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between the school and whānau were identified early and readdressed through a range of channels to improve accessibility and engagement. Platforms 
such as Facebook and Messenger were used alongside dedicated whānau hui to ensure information was received and understood. Further adjustments 
were made to refine the length and structure of meetings, ensuring agendas were clear, manageable, and responsive to whānau needs.  Securing a 
suitable mau rākau kaiako proved challenging at first, creating uncertainty in delivering this component of the programme. This issue has now been 
resolved with the appointment of a new kaiako in Term 4, who has committed to continue into the following year. This provides continuity and stability for 
ākonga and supports the long-term development of the mau rākau programme. Finding appropriate and functional learning spaces for both senior and 
junior classes within the whare presented logistical challenges. A workable compromise has now been established: senior students will learn Te Reo in the 
whare, while their Te Ao Haka sessions will take place in an alternative classroom. This solution ensures all learners have access to suitable learning 
environments while maintaining the integrity of each programme. 

Next Steps 
●​ Increase opportunities for all Māori students at Greymouth High School to engage meaningfully in kaupapa Māori learning experiences. 
●​ Work towards having Matauranga Māori mainstream classes utilise the whare for learning when the space is empty and available, supporting 

wider integration of tikanga and te ao Māori across the kura. 
●​ Develop and implement a two-year overview of learning for Ngā Here Kahikatea juniors to strengthen planning, continuity, and progression. 
●​ Provide more haerenga/trips to significant places around Māwhera and beyond to deepen students’ connection to local history, whenua, and 

cultural identity. 
●​ Explore creative and engaging ways to enhance kapa haka performance for all Ngā Here Kahikatea ākonga, supporting confidence, skill 

development, and cultural pride. 
 
 
 
 
 
 
 
Samantha Mortimer  
Principal Greymouth High School  
Tumuaki Kura tuarua o Māwhera 
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Greymouth High School

Members of the Board
For the year ended 31 December 2025

Name Position How Position Gained

Term 

Expired/ 

Expires

Lachlan Bull Presiding Member Elected Sep 2028

Samantha Mortimer Principal ex Officio

Joe Mason Mana whenua: Ngati Waewae Co-opted Sep 2028

Moira Janzen Parent Representative Co-opted Sep 2025

Jo Newton Parent Representative Elected Sep 2025

Simon Robinson Parent Representative Elected Sep 2028

Mike Meehan Parent Representative Elected Sep 2028

Jo Negri Parent Representative Elected Sep 2028

Megan Tahapeehi Parent Representative Elected Sep 2028

Kiri Russell Staff Representative Elected Sep 2028

Morj Butler Student Representative Elected Sep 2028

Ryan MacKenzie Student Representative Elected Oct 2025

Harper De Goldi Student Representative Elected Sep 2028
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INDEPENDENT AUDITOR’S REPORT 
 

TO THE READERS OF GREYMOUTH HIGH SCHOOL’S FINANCIAL STATEMENTS 
FOR THE YEAR ENDED 31 DECEMBER 2025 

 
 
The Auditor-General is the auditor of Greymouth High School (the School). The Auditor-General has 
appointed me, Warren Johnstone, using the staff and resources of BDO Christchurch Audit Limited, 
to carry out  the audit of the financial statements of the School on pages 3 to 20, that comprise the 
statement of financial position as at 31 December 2025, the statement of comprehensive revenue 
and expense, statement of changes in net assets/equity and statement of cash flows for the year 
ended on that date, and the notes to the financial statements that include accounting policies and 
other explanatory information. 
 
Opinion 
 
In our opinion the financial statements:  
 

• present fairly, in all material respects: 
  
o the School’s financial position as at 31 December 2025; and 
 
o the financial performance and cash flows for the year then ended; and 

 

• comply with generally accepted accounting practice in New Zealand in accordance with 
Public Sector – Public Benefit Entity Standards, Reduced Disclosure Regime. 

 
Our audit was completed on 28 May 2026. This is the date at which our opinion is expressed. 
 
Basis for our opinion 
 
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which 
incorporate the Professional and Ethical Standards and the International Standards on Auditing 
(New Zealand) issued by the New Zealand Auditing and Assurance Standards Board. Our 
responsibilities under those standards are further described in the Responsibilities of the auditor 
section of our report. 
 
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.  
 
We believe that the audit evidence we have obtained is sufficient and appropriate to provide a 
basis for our audit opinion. 
 
Responsibilities of the Board for the financial statements  
 
The Board is responsible on behalf of the School for preparing financial statements that are fairly 
presented and that comply with generally accepted accounting practice in New Zealand.  
 
The Board is responsible for such internal control as it determines is necessary to enable it to 
prepare financial statements that are free from material misstatement, whether due to fraud or 
error.  
 
In preparing the financial statements, the Board is responsible for assessing the School’s ability to 
continue as a going concern. The Board is also responsible for disclosing, as applicable, matters 
related to going concern and using the going concern basis of accounting, unless the Board intends 
to close or merge the School, or has no realistic alternative but to do so. 
 
The Board’s responsibilities arise from section 134 of the Education and Training Act 2020. 
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Responsibilities of the auditor for the audit of the financial statements  
 
Our objectives are to obtain reasonable assurance about whether the financial statements, as a 
whole, are free from material misstatement, whether due to fraud or error, and to issue an 
auditor’s report that includes our opinion.  
 
Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out 
in accordance with the Auditor-General’s Auditing Standards will always detect a material 
misstatement when it exists. Misstatements are differences or omissions of amounts or disclosures, 
and can arise from fraud or error. Misstatements are considered material if, individually or in the 
aggregate, they could reasonably be expected to influence the decisions of readers taken on the 
basis of these financial statements. 
 
For the budget information reported in the financial statements, our procedures were limited to 
checking that the information agreed to the School’s approved budget. 
 
We did not evaluate the security and controls over the electronic publication of the financial 
statements.  
 
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise 
professional judgement and maintain professional scepticism throughout the audit. Also: 
 

• We identify and assess the risks of material misstatement of the financial statements, 
whether due to fraud or error, design and perform audit procedures responsive to those 
risks, and obtain audit evidence that is sufficient and appropriate to provide a basis for our 
opinion. The risk of not detecting a material misstatement resulting from fraud is higher 
than for one resulting from error, as fraud may involve collusion, forgery, intentional 
omissions, misrepresentations, or the override of internal control. 

 

• We obtain an understanding of internal control relevant to the audit in order to design 
audit procedures that are appropriate in the circumstances, but not for the purpose of 
expressing an opinion on the effectiveness of the School’s internal control. 

 

• We evaluate the appropriateness of accounting policies used and the reasonableness of 
accounting estimates and related disclosures made by the Board. 

 

• We conclude on the appropriateness of the use of the going concern basis of accounting by 
the Board and, based on the audit evidence obtained, whether a material uncertainty exists 
related to events or conditions that may cast significant doubt on the School’s ability to 
continue as a going concern. If we conclude that a material uncertainty exists, we are 
required to draw attention in our auditor’s report to the related disclosures in the financial 
statements or, if such disclosures are inadequate, to modify our opinion. Our conclusions 
are based on the audit evidence obtained up to the date of our auditor’s report. However, 
future events or conditions may cause the School to cease to continue as a going concern. 

 

• We evaluate the overall presentation, structure and content of the financial statements, 
including the disclosures, and whether the financial statements represent the underlying 
transactions and events in a manner that achieves fair presentation. 

 
We communicate with the Board regarding, among other matters, the planned scope and timing of 
the audit and significant audit findings, including any significant deficiencies in internal control 
that we identify during our audit.  
 
Our responsibilities arise from the Public Audit Act 2001. 
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Other information included in the Board’s annual report 
 
The Board is required to prepare an annual report which includes the annual financial statements 
and the audit report, as well as a Statement of Variance, an Evaluation of the School’s Students’ 
Progress and Achievement, a Statement of Compliance with Employment Policy, and a Statement of 
KiwiSport funding. The Board is responsible for the other information that it presents alongside its 
annual financial statements. 
 
The other information obtained at the date of our audit report includes copies of the Members of 
the Board listing, Annual Report 2025, Statement of KiwiSport funding, and Statement of 
Compliance with Employment Policy. 
 
Our opinion on the financial statements does not cover the other information and we do not express 
any form of audit opinion or assurance conclusion thereon. 
 
In connection with our audit of the financial statements, our responsibility is to read the other 
information. In doing so, we consider whether the other information is materially inconsistent with 
the financial statements or our knowledge obtained in the audit, or otherwise appears to be 
materially misstated. If, based on our work, we conclude that there is a material misstatement of 
this other information, we are required to report that fact. We have nothing to report in this 
regard. 
 
Independence 
 
We are independent of the School in accordance with the Auditor-General’s Auditing Standards, 
which incorporate the independence requirements of Professional and Ethical Standard 1 
International Code of Ethics for Assurance Practitioners (including International Independence 
Standards) (New Zealand) issued by the New Zealand Auditing and Assurance Standards Board. 
 
Other than in our capacity as auditor, we have no relationship with, or interests in, the School. 
 
 

 
Warren Johnstone  
BDO Christchurch Audit Limited 
On behalf of the Auditor-General 
Christchurch, New Zealand 
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